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expenses. The npeq!al tax miy ke|published in the Juvendle Instructor;}quantity of §ts contents ip m given
uged to buy bullding weites, bulid |the manner of procuring certificates, |[time. How cun anybedy know bes

houses, repair, furnish, rent, ete., but
pti1]] apother eection says that the
school board shal! furnisb, repair, ete.,
and where no epecial tax has been
levied they could only do so cut of the
appropriation, The firet object, how-
ever, I8 the impouriant omne. They
should pay teacbers and pay them
well, as it is the only way of being
sure of having good, efliclent educa-
tors. Thie shouid be thoroughly under-
stood nod advocated. No tax will he
more willingly paid.

Q.—What is required in the way of
certificates from graduates of normal
schoole ?

A.—The certificrte which such grn-
dunte receives euntitles the holder to
teach for ive years in the grade speci-
fled without renewsl of certificate, but
in one grade only.

Q.—Who has the right to grade the
public ecliovle?

A, —Beoc. 63 expreesly vays that tbe
teacher shall grade the scnools, but it
should he under the direction of the
superintensdent.

Q.—Should the election for rchool
trustees be held at the pamelime as
otber elections?

A,—Yes, the same day, except in
one or two of our largest eitles, ‘They
are not held at the same poll, nor under
tbhe game suthority.

Q.~—Cun 2 teacher collect pay for
time when his school ie Dot in seeslou?

A.—1I thiok not, but be should; it
would be perfectly proger to insist that
such netatement be made fn the con-
tract,- When school is diemissed be-
cause of epidemic ot other sach enuse
the teacher should not lose his pay. =

Q.—Bbouid a third grade teacher be
employed over thoee holding grade
certificates?

A.—That Is evtirely in the hander of
the superintendent.

Q.—Why should age debar a compe-
tent teache:?

A —Thbere must be some limitation
piaced, an there is in the case of voling,
and the law has seen fit to Aix it ss itise,

Q.—If a trustee has given teschers
positione before nAsld teacbers have
paesed an examination, ehould they be
ulloweu to continue theschool, having|
fuiled to obtaln ceriificates?

A.—They sbouid not have bLeen
given the scbools. A teacher no! hiold-
ing a certificate hag no clalm on the

ublic fund, and cannet collect pay by
aw. Itisjust possible that the trustee
who employed them oould be held ré.
sponsible,

ungerstandings of. children.

and the way in which the reports
should be made out, Notifleation ot ex-
amination of applicante was given.
There were foriy teachers present.

Prot. Whitely a graduate of the
Unlversity of Uxford, England, was
presented to the arsembled studenta ns
the lecturer for the evening. He gpoke
of the geingular and unigue gathering
and ite oljects, and commended all.
The subject of the ‘lecture was the
“Buience of Life.”’ The gentleman has
been engaged to teach at the B. Y. A,
this winter.

On Wednesday, st Prove Bummer
School’s exercises, Prof. Bach gave a
music leskon. He wrote a melody rnd
the elass, under his direction, sang the
piece after one trinl., Prof. (iles proe
nounces it progreesive- in every re-
apect,

Prof, Wm. M. Btewart, in the coarse
of his address, sald: 1o the etudy of
oumber, princlple, & clear underatand-
ing of basic facte ie absoiutely essen-
tinl. We must be tboroughb in this un-
derstanding before we can srouse the
I went
through tbe high echoul, learped al-
gebra and geometry, and all these
bigh and mighty sclencer; but when I
tried to teach a clasa of little ones, [
toutd out I yet bad to learn number.
In the study of number, I make no
educator my idol, 1 do not tie mysel
down to uny one method; I hold my-
self at liberty to adopt any means of
arousing the understanding.

The teacher cannot give lieas nor
convey ptinciples. He can only stimu-
inte the mind to tbink and discover
facts, This is whal we need to do for
children, and the teacher peeds to be
free to arrive at the end by whatever
he thinke the best way., Buperintend-
ants should Dot eay {each it thia way
or that way. I belleve I would-call it
presumption to do so. If the superin-
tendent knowe better bow to guide a
certain llttie class than their own

teacher, there is sometbing wrong—

perhaps it is a poor teacher, but I am
inelized to think it is a mistake.

Here Is r true guide to method.
Thought should always precede ex-
preselon, and ideas should stand before
e¥mbola., I once heard u teacher
say: *I filll them .s0 full of tbe
mu]tiplieation table that if runs out ar
ears and eyes,” He meant rate multi-
plication, drilled in rythmieally, with-
out regard to understand the gombina-
tione. Well, I believe in drill, but not
until after objective knowledge has

Q.—How should percentages be de-
termined? L

A,—That is left entirely to the ex.
amining board,

Q.—Can parents be held nccountable
te the law for nou-attendance of thelr
children st ecbon}, there being Do room
in echoo:? Would you spprove iis etrict
enforeement?

A.—They cannot be held account-
able. [ would ndvise that it be
tboroughly understood and in time en-
forced: [ wishevery teacher would pro-
oure a copy of the school law and
read ii.

Dr. Karl G. Maeser held a sesslon
for the benefit of Chuarch school
teachers, in which he went luto detajla
of work as it had been and as it should
be donv; the neceseity of having the

full set of Church echoo! papera as

been nequired.

Most teachers teacb booke rather|

than ideas. They thiuk tbey must

| tranefer to the minde of theirpupilstbe
| ideas apnd forms contained io the boovks

in use. But too many bookanre iliog-
ical—constructed cn wrong plans, For
instance, most arithmetics consider
percentage an entirely different mat-
ter fromm—we will eay—reduetion, an.
addition ie treated as a subject entirely
different from multiplication. This is
wholly wrong. Number is a whole,and
ail ita processcs should go on tugether.
The youngest child in school uses sl
is only bewildered and stinted by this
unmatural process of isolatlon of sub-
jects.

The -teacher s hamperea by the
book in sanother wa¥y when bhe is re-
guired to Impart to his students a given

forehand just how mueh srithmetic 5
certain clags can  asslmilate? We
cannot quite part with the book, it ja g
useful guide and help eapecinliy to the
teacher, hut maLy times it shouldg not
be in the hands of the children,

The primary object in the study of
onumber, ns 1o all other studies, is
mental growth—the bringing of ’the
powers of mind into usable conditiong:
and this is done through original 3p,
veatigation. [ am bitterly opposed tq
imitation, but the case before men.
tioned of one who improves gp

any.
thing already Iin exletence jg ?lﬁt.
imitatior]; 1t ie growth, grig;
activity. ’ ! ETOE

Children should be sided to acquire
accuracy in their methods of compy.
tation, and be able to apply thej,
koowledge to the ordimary affajpg of
life; otherwise their arithmetionl wopy
is mere tricks with nombers, j

There 1» no mote mental growth g
# caze of reaching results by cancelly.
tion only, than in the reiteratjgy
of 12 coutains 3  four times
Nipe-teuths of ail the work cut gut in.
the arithmeties is only trigke with
numbers and no more food for the
mind ihan rtrl(i]ks with carda,

Think of the absurd stat
whiclh make nlgebran mysterye;!,l:lnt:
fear to students, and discouraye them
on the treshold. I boldly eay there ia
in slgebra no such thing as transposi
tlone, teachers and text biok to the
contrary potwithslandtng, Shali we
call such jugglery cultivating- the
mind? Cun the miod be cultivated if
we koow nothing but the contents of
booke?

Bome teachers and students
great difficulty in understanding degi.
malr; but they are so eimple. They
are a class of common fraetions whoge
denominatoris ten ol some power of tep
They are so eymuwetrical, or convep.
tional, If you prefer that term, that we
do not need to write the denomtnator

Do read the rules In percemage:
bear how you must handle base rate
and percentage; but can the student
comprebend which is base, which is
rate and which is percentuge? Mogt
likely not.

I am bitterly opposed to formal ruleg
glven before tbe principle I8 well up.
derslood. But a rule formaulated |
the clpes, as on outgrowth of thelr yq.
derstanding of the principle involved
thut ia very good. : -

Lt us leurn this one fact—figures
are not numbers, but on'y symbols of
numbers; und it ia sad, not to say
dieastrous, to mistake eymbols for tpe
realities which they represent.

There are only Ltwo classes (f
arithmetical operatione—building u
and tearing down; otherwiee, uddition
and division. Addition has twyg
phases—naddition proper and multiplj.
catlon. Division hes three phases
divizlon proper, partitiopn and sab.
traction. ’

In high claes work we often f(ail tg
icok beyond the symbole bechuse. we
trust in our ¢kill In uwsing them; bat if
we really teach a primary olass we
must look beyoud, or over, or around
them, and see Lhe rctual fact. No
shams for children, they must bave
living realities,

I learned more in mAthematios by
tefiching & clars of emalt children than

fing
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